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fan Jane Willis (1981 : 135) na1nI “Listening
is receptive rather than productive, but it is an
equally important skill. Students need to learn
how to listen, ...... It is possible to break “listen-
ing” down into smaller skills, enabling skills-the
mastery of these skills enables students to listen
with more understanding. Some elements of
these skills can be taught, e.g. discourse markers;
others, e.g. predicting what people will say,
guessing at new words, must be practised under
the teacher’s supervision.” Yinuzuardid gy
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Q’ﬁdﬁaé (general knowledge or knowledge of
the world) Jeremy Harmer (1983 : 144) nanm
3 e 444 aa 4
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listener predicts what he is going to hear and
the process of understanding the text is the
process of seeing how the content of the text
matches up to these predictions ... As he con-
tinues to listen, however, his predictions will
change as he receives more information from

the text.”
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Bob Burbidge (1986 : 7) §amiuvinigdadnti
MM ua:mﬁﬂﬁ?méuq My “We can see the
people who are speaking-their faces, their ex-

pressions, their gestures...”
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ing activities” W30V Jeremy Harmer (1983 :
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Eskimos (Jeremy Harmer, 1983 : 178)
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viaanigdouveniidengSousldls
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A

Things you know

Things you are not sure of

Things you would like to know
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. What is the name of this famous monument?

. Where is it located?

W R e V‘

seen it?

4 9 yas & o 4 o v >
WEGNﬁﬂufﬂ%%ziﬁ'lﬁﬂQﬂ']ﬂ'lNﬂLﬂU']‘UaQﬂU

e iuuazldviadel) Wumonludiuiiu
. o 4 -
“Before you listen” 910%13d0 Interlink 1: A

Course in Integrating Skills in English (1986 :
14)

. Do you know when it was built and why?
How would you describe it to someone who has never

5. Why do you think it was built in this shape?

R

*

Listen to the tour guide and complete the chart.

(1) Name:

Origin of name:

(2) Approximate date of construction:

(3) Description:

(4) Dimensions Height:

Length:

Height of nose:

Length of mouth:

(5) Areas damaged:

(6) Causes of damage:

{7) Steps taken to protect the monument:




2. Anldioudsnideniiozianiodom
maevlamasuniidaghidesndeiazdasionn
du q ihilssme Invdaeusrdoavenyatsyaad
¥89msWla (reason for listening) uAazaalidiSou
D4
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!
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dvudammemmasumunideams  wuudne
o199zeg lugdninzumdan ldduninnomsily

(checking off things one hears on a list), e

Athletes
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VOIAMUNUNUMIUMUNUN  (locating something

a1 v 3 A ys .
on a map) w50%UQﬂ1WﬂUﬁdﬂ1ﬂﬂu (matching
pictures with what is heard) iJudiu (Bob
Burbidge, 1986 : 7)

Yy ¥y <

Frosuuuidnianszdelvg Sounay

«%
1

aunsalunisiidenduneli lddeyanideanis
(Jeremy Harmer, 1983 : 182-183)

In this example students listen to a lengthy conversation but are

only asked to extract a relatively small amount of information from what

they hear.

The teacher might start the lead-in by getting the students to
discuss some well-known athletes. He might ask the students to speculate
about the kind of training such athletes do.

The teacher then asks the students to study the following chart :

Listening

A reporter is talking to some athletes about
their training programmes. Listen and
complete the chart.

Bo Lundquist
Swedish cyclist

Anne Cole Bob Maley
British swimmer American long-
distance runner

Gets up at

Starts training at

Finishes training at

Spare time activities

When the students are clear about what they have to do they hear the

conversation on tape.

3. dAnlvidiSsumuisodulannudidgues
4 B v ¥y o o o o '
Seanvls Teeiulidissudunadnuuziuandn
[ 1 N *! Yy ¥y v
fuszrInmyauazmyidou ineligiSould
assinegianeluvasidaunioud dadlanidu
muanszdeahidinllidiezidu hesitation
markers, filler phrases, false start ﬁ%aﬂﬁwﬂ

A 4 < N T é

1M, waneniTemIenvazissalandesou o
Fuduaiui idanudidgdenionivesdaiv

4 . dae o ¥ <
suudnvananssinuilFlumsdnanusnsaves

¥ o Qy = £l
Aisoulnszidutomaziduunaunuvisemye

nlanuusdusIsuma (authentic)!

fmatrnvudndanezmsadianumuisolu

v o S S o v ¢ 4
msvulannudifigaesdaidannadumuciises
“The bus service” (Jeremy Harmer, 1983 : 190)

1 “Authentic texts (either writen or spoken) are those
which are designed for native speakers : they are real texts
designed not for language students, but for the speakers of
the language in question. Any English newspaper is com-
posed of what we would call authentic English, and so is an
English radio programme” (Jeremy Harmer, 1983 : 146)
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In the following

example students listen to conversations in order to get

a general idea of what the main points are. Once again, the ability to ‘get
the general picture’ from a piece of authentic spoken rather than written
English is often more difficult and is a vital skill.

The bus service

In this example students are told that three people are going to give their
opinions about the local bus service. The students’ task is to get a general
idea of what these people think and of whether they are users of the service.
This is what the students hear:

Interviewer : First of all I asked Bob Giddens ‘What do
you think of the bus service?'

Bob Giddens: My personal view on that is I come to
work in my car because the bus service is so
lousy. If they improved the bus service where!
I could get home erm in the times I think reasonable
I would use then use? the bus service, but until
then, no way.? . . . But um yes I definitely think it
can be improved by adding other routes to the
town because they all spread into the town centre
using the t-town centre as the . . . centre point,
which* I think they could do more by having some
ring-buses going round the outskirts of the town,
because um . . . if you want to get from one side of
town to the other you've got to go to the town
centre, change your bus and then go on® to
another bus to wherever you want to go: so if they
had some ring-buses you could get on and go
right round the outskirts of the town.

Interviewer : Mrs Smith lives in the same town and
she said:

Brenda Smith: I mean I think the bus service is
appalling. Luckily for me I don't use it that often®
unless I hav: to go shopping.

Interviewer: What . . . how could the bus service be
improved ?

Brenda Smith: Well they . . . they could turn up . . .
for one thing. I mean you look at a timetable and
you think oh well five minutes to wait and it turns
out to be an hour. which.is not very nice when
you are in a hurry.

Interviewer : Then I asked Pam Campbell, ‘How often
do you use the bus service?’

Pam Campbell: Well. fortunately, I don't have to use
the bus service too often because a girl who works
in my office gives me a lift into work, but I must
admit when I do . . . use it I-I curse it very often. I
have waited at times up to fifty minutes at the
station for a bus that goes in my direction and then
I have to t-walk some fifteen minutes at the end of
it and I think there should be some way of warning
people when a bus is not going to arrive and
certainly much more frequent bus services.

When they have listened to the tape they fill in this chart.

Complete the form with a v for ‘Yes and a X for ‘No'.

Bob Giddens

Pam Campbell

Approves of the
bus service

Usually travels to
work by bus
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(HoANYILABIDIAMINIde The Practice of

English Language Teaching %83 Jeremy Harmer
(1983 : 196)

LANGUAGE IN CONTEXT

Listen and decide what the following words phrases mean.

a) ‘... they use it as a pretext to get rid of him.’

b) ‘I'll lay odds that...’

¢) ‘... you’re running away with yourself a little bit...’
d) ‘You're living in cloud-cuckoo land.’

e) ‘... a bit of a thorn in the management’s side.’

(duntuundununlunIneuInMeunaANNImINLEY 1)

5. Hrofisoulddianuiifvfuunaunn
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Lémﬁﬁﬂ(ﬁﬁéuﬁw Susan Sheering (1987 : 127)
naNM “if we provide full background infor-
mation concerning key contextual features, par-
ticularly as regards “speakers”, this will enable
learners to build up their own set of “working
stereotypes’ relating to the foreign culture,
which will increase the efficiency of their pre-
dictive ability.”
mos1auuuindaiezdreinanuainise
AInanIuiSuuued Jeremy Harmer (1983 : 196)

Listen again and say which of the following statements are true and which
are false. You should justify your answers by referring to what the speakers

actually say.

a)

b)

¢)

d)

e)
H

8

Paul Barnes bluntly disagrees with the reason David Kennedy gives
for Terry Wilkins® dismissal.

When David Kennedy says that Wilkins was dismissed because he
always put the Union members’ complaints to the management, Jill
Mortimer reacts quite strongly.

Sally Green tentatively disagrees with David Kennedy’s argument that
the management were looking for an excuse to dismiss Terry Wilkins.
Paul Barnes argues strongly that the management has the right to
dismiss someone who has broken and agreed rule.

David Kennedy tentatively agrees that the management were too hasty.
Both Jill Mortimer and Paul Barnes bluntly disagree with David
Kennedy’s analysis of the reasons for Terry Wilkins’ dismissal.

Jill Mortimer tentatively argues that the Union should make representa-

tions to the management and start negotiations.

Qfumaumnidndudude 4 dedu)
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6. ﬂ”ﬂmqﬂﬂsfﬁw%éamamﬁ%zﬁ]tﬂumiﬁa
voudison  Tudeziilugnm, MW, 9151,
e, weund wioudula wmnnhezdumld
wipadumudioeedafic)  Susan Sheering
(1987 : 127) naNMN “Visual support, in the form
of pictures, graphs, diagrams, maps, etc., is
vitally important in a listening course based
on audio-tapes where learners are deprived
of the visual element normally present in any
spoken interaction. Visuals can help learners
by supplying cultural information and by ena-
bling them to predict more accurately (a picture
of the speaker really is “worth a thousand
words™). Visuals can also provide support
during listening by reinforcing the aural message
or, as part of a listening task, by focusing
learners’ attention on the important parts of the
message and training them to listen for specific

information.”

asl
wewszanldh lumsaswdmnmeildaou
mzyilidisuildassmindennudidgyueainyy

AN ﬁéﬁvu’l‘ﬁ‘lumﬁﬁammuﬁ (first language)

mmendszing  elddiSoummsmivinuzuay
Sy

anufi WA umsisezlsdmuidiSonauls

9
¥

o < d « v 2
Wiz samsaun S eulusuGsuviniy

Q = Yy o
ANUAATHUUVDINIVYY

ynanuniidy imTaieglidaenldnaily
uiazafvsamsasulumsdonuardninyzaig o
AU IS ounaigIod A NEMIviusun
WudaiihdemhemidodiSounorddondnin e
AIsNvzdoaunINoyg IHuUMITuua ) idoul

o < v Y ¥ ¥ @ < 'Y
ruiuisiudeidaeuldasomintamiudidy
TumsiezadauazdninyzdinanludiSouedn
S @ y @ 4" LA 9 o )
Wit homauadAgihbihdaouszdaumsou

v t bl I ¥ <

atuls zudaunmSsumudnyazmsligmuniu
function @ 1¥U Greeting, Giving advice,
Giving and following instructions niovzuvuiu
Wide (topic) 1¥U Food and drink, Travel %3
Health 1fludu  §iigufdsannsmiianuiuag
vinpsn I umsialdianeld  udthdaeunjaiu
u@ function w3e topic lavliinundndanie
wushfiFouli{nivedadnidu Aeghidhalselomd
azlstudifou daudiddeussdeu function i func-
tion divudndliminsavlldediaiszansnm lu

ya

v, ¥ R Ny < < v
maaniudin MiSvuldisouiitngndodumsis

4 EY

vouu wnzmulnddilainedifuahildlaledn  Tidhwmidousziiuedls ddvufezmmsadlld
auennsodludilaldeduls  wiondudidaoums: Viadu
¥ 9 < a ' qv Y o ¢ <
Hyadnazdninsamad W dudiSoulumsifou
v 4 9 a
HUITADO DN

Burbidge Bob. “Looking at Volcanoes and Listening Com-
prehension” TESOL Newsletter Vol. XX No.4
(1986)

Eckstut Samuela and Miller Tom. Interlink 1: A Course in
Integrating Skills in English. Oxford : Pergamon,
1986

Harmer Jeremy. The Practice of English Lanugage Teaching.
London : Longman, 1983

Morley Joan. “Listening Comprehension : Student-Con-

trolled Modules for Self-Access Self-Study” TESOL
Newsletter Vol. XIX No.6 (1985)

Sheering Susan. “Listening Comprehension : Teaching or
Testing 7" ELT Journal Vol.41 No.2 (1987)

Ur Penny. Teaching Listening Comprehension. Cambridge :
Cambridge, 1984

Willis Jane. Teaching English Through English. Exxes :
Longman, 1981.



(Mawudn)

AuURVULNAUMIN e 1

THE SITUATION: Terry Wilkins, a cameraman at Coastal Television, has been
dismissed for smoking in the studio which is designated as a ‘No Smoking’ area.
Sally Green, the Chairperson of the local branch of A'T.T. (The Association
of Television Technicians) has called a2 Committee Meeting to discuss the Union’s
attitude to the dismissal.
At the meeting are the following people:
Paul Barnes, who sounds like this:
I mean, as far as I'm concerned, the Management are just trying to make their
point.
Jill Mortimer, who sounds like this:
Don’t you think that if we were to set up some sort of an enquiry and perhaps
put the Management on the spot . ..
David Kennedy, who sounds like this:
I'm sorry the day has come when the Union is really playing into the hands
of the Management.

PART ONE The meeting is started by Sally Green.

saLLY: We're here now to discuss, er, what action we could take — um - as the
Union Committee and then put these forward - these ideas forward to
the Union. Um - have we got any comments first of all - general comments
(pauL: Well . . .) - on this situation?

patL: Yeah. 1 think the thing to do is to, er, to-to look at what possibilities we
have, you know . . .

JiLr: Because the Management is in the wrong aren’t they — I mean, er - I think
we’d all agree that — um - he shouldn’t have been dismissed just for something
like smoking (saLLy: Umm.) in the studio.

pavip: Yes, ] think I can tell you why he was dismissed. I think the reason he was

dismissed is because he — um - is a nuisance to the Management.

jitL: Oh, David. (pauL: No, well I .. .) Do you really think . . .?

pauL: Yes, I think you’re going a bit too far there, really, David.

pavip: No, no. You know as well as I do that every time there’s any complaint

from us, it’s Terry who goes and puts our case to the Management.
jitL: Oh, that’s all very well, but then he’s acting as our representative. Why
should that land on him? (saLLy: That’s very silly.)

pavip: Look, (pauL: Saqrry, sorry David.) the Management don’t like him.

He’s ~ he’s very effective. 1 mean, he always represents our interests well,
doesn’t he? So, (JiLL: Yeah, yeah.) what happens? They catch him
smoking and they use it as a pretext to get rid of him.

pauL: Look - sorry, sorry.

saLLY: Wouldn't that besprovoking the Union into further action? (paAviD:

Yeah, OK.) More militant action than . ..

pavip: Yes, I suppose that’s - that’s . . . No. I'm not sure if it’s that actually.
I think the real reason that they want to do it is intimidate us in order to
weaken the Union.

pauL: Oh, but surely, surely you'd agree that - um - the Management has the
right to sack somebody who’s broken a rule that’s been agreed upon by
everybody. I mean . .. (sarry: Umm . . .)

pavip: Technically I would agree with you but -

pauL: Didn’t we accept this ruling David? About smoking in the studio?
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DAVID:

PAUL:

DAVID:

PAUL:

DAVID:

PAUL:

DAVID:

PAUL:

DAVID:

PAUL:

DAVID:

SALLY !

PAUL:

SALLY

Yes, yes. We accepted the rule that we shouldn’t smoke in the studio (jiLL:
OK.) but we didn’t accept as an automatic consequence of breaking the
rule that the person should be dismissed and that’s what’s happened.
(iL: Ah well, surely then ...} I'll lay odds — I'll lay odds that if it had
been say, I don’t know, Sally or somebody like that who was smoking,
they wouldn’t have been sacked.
Why? Well, I - sorry.
Because they’re not trouble-makers (ALL: Aah .. .) as far as the
Management’s concerned.
I think - I don’t know about you — um, Jill?> I think — I think the Union
- um - has to look after the interests of its members (aLL: Of course.)
within limits and I accept that the Management were probably too hasty
and too quick and it seems a bit -
Too hasty! P’ll say they were too hasty! (yiLL: I think you're going a bit
too far.)
Well I think you’re running away with yourself a little bit, David. Really.
(pavip: No, I .. .) I mean, if you’re talking about, you know, fighting
back and . . .
Look. Look, you're living in cloud-cuckoo land because you’ve got to be
realistic about this. I am - well, I don't think there’s any doubt about i,
that if it had been somebody else they wouldn’t have been sacked. Now
- OK s0 he broke a rule (jiL: But, but -)
Let’s be realistic. The Management has certain rights, David. 1 mean,
they are the Management. I mean, this is a professional Association of
people.
I agree they’ve got certain rights, but so have we. We’ve got a right to
be protected -
But not a right to smoke in the studio. Not a right to smoke - not a right
to break rules.
I'm not suggesting that we should try and set the place on fire ~ I mean,
who is? But what I'm saying is that if a chap’s caught for smoking, then
it doesn’t follow that he should be dismissed straightaway. 1t only follows
as far as the Management’s concerned if he happens to be Terry, who,
as we all know, is somebody - a bit of a thorn in the Management’s
side.
Could T take it from this then that everybody’s more or less agreed that,
er, the Management did act rather hastily. (ALL: Mmm.)
1 think they have to be informed of our disfavour - if you like. (pavID:
Yes.)
: How would we go about informing them and, er, not just informing them
but, er, letting them know that, er, we do feel rather strongly about this.

Jice: Well, we must obviously make some sort of representation - you know -
um - to negotiation perhaps with the Management.

PAUL:

DAVID

I think we should seek some kind of formula actually, for future reference
(iLe: Yes, well exactly.) for working out (DaviD: 1 couldn’t agree more.)
what happens when someone breaks a rule. (DAvID: Yes, certainly.)

I think we should have (JiLL: Yes) been consulted, really.

: Yes. We should have been consulted and I've got a good formula and
I'll tell you what it is.

jitL: Go on then.

DAVID

: Go on strike.
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