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seovitmaisvnuududuilgiue g lihuluhunnes (linear) Aunnddadian (Spradley, 1980)

THE ETHNOGRAPHIC RESEARCH CYCLE

Step 1 Step 2 Step 3 Step 4

Define a Formulate Make Design a

research hypotheses operational > research

problem definitions instrument
Step 5 Setp 6 Step 7 Step 8
Gather Analyze Draw Report
the — the e conclusions > the
data data results

Linear Sequence in Social Science Research

madodilmudiduiiunounnmaiauuanu

¥ ) 4 & o v % 4 1Y
maola AU LW’EW]‘\]%ET?LJ]W?J?UW%]‘IJJSU—

v
y X

AUUATIUNAY

Asking
ethnographic
questions

Selecting an
ethnographic
project

Writing an
ethnography

fuiTugeanumusadnn LMY

mqmmmﬁﬁuﬁuﬁmz (Ethnography) 1fuuu

Janaw (Cyclical) sauwura (Spradley, 1980) i

THE ETHNOGRAPHIC RESEARCH CYCLE

Collecting
ethnographic
data

Analyzing
ethnographic
data

Making an
ethnographic
record
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The most serious and centrally difficult
in the use of qualitative data is that me—
thods of analysis are not well formulated.
For quantitative data, there are clear
conventions the researcher can use. But
the analyst faced with a bank of quali—
tative data has very few guidelines for
protection against self delusion, let alone
the presentation of unreliable or invalid
conclusion to scientific or policy—making

audiences. How can we be sure that an

LERN Y

“earthy” “undeniable”, “serendipitous”

findings is not, in fact, wrong.
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(Mid (Sieber, 1976 8addlu Miles uay Hu—
berman, 1984) Vel zinisonataudaion
mydinnsidoyamadilith “dail” bily “nans?
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1. MIAFIEMIToganoumuln Classroom—
centered research (CCR)

LALAUNHUMITON I FUMITIUMTTO UMY
Unvzeenulugueimisuuuunnoel (expe—
. 44 .
rimental research) ¥3onNINAaod (quasi—expe—
rimental) WovzSvumouraveimsissumsdou

1 q“! ! ¥y ¥ il «'
nuuee 9 Andefsuuludunaveamaion e

1 O & v <
vnluahalsznoe 20-30 JAudrinid Tdinguj
MSSIUNMSADUUDUAN ) IRATUININNDANMT M3
oAU uuuMINeI1INIMAa I aIfe
AUANT input 11 UMSEU AT ITMsdon ud?
wsuisuwalasann output AeAzuuuwadugnd
(achlevement) mimﬂmmu1ﬂuaa€umﬂmafﬂﬂm
waﬂauwuwmﬂmsaumﬁaauuuﬂa AINTINAN )
AiRnsumeluieason Tnsidae 9 fihaany
FuSvumariuanousglunasisdita (black
box) #iliamisnezuonudilald (Long. 1980)
Lmﬂmuuu"lmmsmummammmmﬁ nifauly
FuSguuazimsanmotioits Mldimivenisuah
CCR 1fiaau Allwright (1983) ldWidsiranan

wpa CCR doua tdlonnum

Classroom centered research is just
that—— research centered on the class—
room, as distinct from, for example. re—
search that concentrates on the inputs to
the classroom (the syllabus, the teaching
materials) or on the outputs from the
classroom (learner achievement scores).
It does not ignore in any way or try to
devalue the importance of such inputs
and outputs. It simply tries to investigate
what happens inside the classroom when
learners and teachers come together. (p.191)

=5 Y i Y ¥ \'
U UHIANMUENIYTNAY CCR 1Wiui509v04

process M3IDUVIUMTTUADUVOINITIUMTAOUT

ipvuluguSou nzuudnymzuel CCR 935N
ponuilugUmsussny (descriptive) swifluguvia
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CCR
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1.1 Participant observation ABNIIVIKIIYU
wiaderluguzidsuhndunatazomivin iy
Wldiuwinfie “Diary study” (1%% Schumann
and Schumann, 1977, Schumann, 1978; Bailey,
1978 #l#dnudal3ilu Long, 1980) 35msves Diary

‘;n 1% M T oA q‘s} Y @ <3
study fiiAuaulvgide msngivollainston
melamymiaiunmnides udeatuinifniiy
MISTIUMIHINY ) YBIAUID HAZ/MTDVBUNDY

i 4 q4a o A T .
NUFU nazny SITY1NUTEd 1¥U ved Telatnik,
1978 (81904l Long, 1980) MA39
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¥ . ﬂ' o % ) I ¥ )
1d31n1uve9 Bailey $aM1dadvinw (61904
1814 Gaies, 1983)
Qe ) v y o o
mdemaTie N ansaliemuiinmiumuls
(variables) @1 9] NiradoMsiigumMdaunvila
o ' LY < S o v X o <
Wuedad dudsnnuwidomaitnuininznany
diffiey W1 turn taking luvedSon, Mo
) ! 4 . .
AoIDANEMITOMNS (communicative negotiation)
! comprehension checks, clarification requests,
repetitions uazmsli feedback lusuiiou
(Chaudron, 1986)

1.2 Non-—participant observation maTind
TineswuinhulslumisemamSeumsaoumen
WANYn ANTILIUeY Zamel (1983) Whnsfnm
duaoulumatsuisanuueIdiSsumpsingy
{umpiiaes wiovisdnmiumsidonsun

) &) ) ] v oy s, ¥
Arisudanufiauazisnmsedulite ifudeyalay
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1.3 Constitutive ethnography I5mstdul Nod
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4 o« v ] ¥ Qe Y
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(All wright, 1977 8104y Long, 1980)
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