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Abstract

The goal of learning a second or foreign language nowadays is different from
that of the past. The study of a second language has now focused more on the
communicative function which will enable learners to use the target language effec-
tively in real situations. The role of second or foreign language teachers, therefore, has
changed. They are no longer a mere source of linguistic knowledge. Rather, they
should view themselves as applied linguists and try to use the knowledge from asso-
ciated fields to try to tackle language-related problems and hence make teaching/
learning more effective. Sccond language teachers, therefore, are expected to have
more diverse knowledge and responsibilities.

The role of second language teachers now-
adays is no less important than the role they played
in the past. Perhaps today's second language
teachers are expected to have more diverse knowl-
edge and more extensive responsibilities than was
required by the tasks that they used to carry out.
The linguistic aspect is no longer an absolute
factor in leaming a second language and second
language teachers should not view themselves as
merely the source of linguistic knowledge. Teach-
ing a sccond language or a foreign language is
more than just transmitting linguistic knowledge
to leamers. Rather, second language tcachers
should also be concemed with language-related
problems that leamers have been encountering
and should try to tackle those problems or mini-
mize them in order to make second language
learning more effective.

However, important as linguistics may be in
studying a second or foreign language, it should no
longer be regarded as an autonomous entity.
Neither should applied linguistics be viewed as a
mere subset of linguistics. Rather, applied linguis-
tics should be seen as incorporating various fields
such as linguistics, sociolinguistics, education,
management, etc. Strevens (1989) defines applied
linguistics as a "multi-disciplinary approach to the
solution of language-related problems.” Accord-
ing to him, even though linguistics is an important
element, itis not the only discipline coniributing to
applied linguistics. He also points out that the dis-
ciplines or parts of disciplines relevant to any
applied linguistics situation will be determined by
the particular circumstances of that situation
(Strevens, 1989). Second language teachers should
regard themselves as applied linguists and try to



use the knowledge from relevant applied linguis-
tics fields to make teaching and leaming a second
language more effective.

Language teachers are viewed as a major
source of knowledge and this role gives them a
crucial influence on leamners' motivation in study-
ing a language. What types of qualifications
should second language teachers have in order to
be able to make leamers proficient in the target
language as well as to make instruction and leam-
ing interesting and so create motivation in leam-
ers? The primary qualification one would expect
from second language teachers is mastery of the
target language. By this, it is meant that a second
language teacher should act like a linguist, pos-
sessing knowledge of various linguistic aspects
such as grammar, phonology, morphology, etc.
This has long been regarded as an indispensable
qualification for language teachers, and it still
is.Yet, although syntactic and grammatical knowl-
edge are important elements in studying language,
one has to realize that they are not in themselves
sufficient. Celce-Murcia (1985) points out that
grammar is but one of many important aspects of
language teaching. It should not, therefore, be
treated to the exclusion of all else in the field of
second language teaching.

One may recall the criticism that Hymes has
made on Chomsky's grammatical competence.
Although Hymes accepted Chomsky's explana-
tory adequacy as powerful, he pointed out that it is
limited to syntax without considering sociocultu-
ral factors, which play an important role in the ac-
quisition of the language.

We have then to account for the fact
that a normal child acquires knowl-
edge of sentences, not only as gram-
matical, but also as appropriate. He or
she acquires competence as to when to
speak, when not, and as to what to talk
aboutwithwhom,when, where, inwhat
manner. In short,a child becomes able
to accomplish a repertoire of speech
acts, to take part in speech events, and
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to evaluate their accomplishment by
others.

(Hymes, 1971:15)

Hymes has made the important statement
which has become very popular that "there are
rules of use without which the rules of grammar
be useless” (1971:15). These sociocultural ele-
ments also apply to second language teachers
when conducting language instruction. Hymes
(1971) also states that there are some occasions
that full grammatical sentences are not required
and that this is perfectly appropriate. This idea of
Hymes is congruent with Widdowson's idea of
"usage and use.” To use one of Widowson's ex-
amples to illustrate the point :

Teacher :  What is on the table?

Pupils There is a book on the table.
Teacher :  What is on the floor?
Pupils There is a bag on the floor.
Teacher :  Where is the bag?

Pupils The bag is on the floor.
Teacher :  Where is the book?

Pupils The book is on the table.

(Widdowson, 1978:5)

Widdowson points out that these questions/
answers show an example of usage becausc of the
inappropriateness of the form of the reply in the
situation, though they are grammatically correct.
In normal speech or in a real situation, one would
never produce such sentences. According to
Widdowson (1978:18), "knowing a language is
often taken to mean having a knowledge of correct
usage but this knowledge is of little utility on its
own : it has to be complemented by a knowledge
of appropriate use.” Possessing only a knowledge
of syntactic structure without being able to use the
language appropriately in the social context will
be of little avail to learners if they are not able to
handle language in real situations. This, therefore,
means that second language teachers need to have
some knowledge of sociolinguistics as well as
pure linguistic knowledge. It is also obvious that
second language teachers should consider socio-
linguistics as one of the important elements in
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teaching a second language, in order that leamers
will be able 10 use language communicatively and
efficiently in the real world.

Apart from appropriateness, second language
teachers also need to be, to some extent, sociolin-
guists to allow for varieties within one language so
that they will not be too judgemental. Anexample
of varieties is a term called "postvocalic /r/." A
second language teacher who pronounces words
such as "car, fur, acquire” without "postvocalic
/t/" and teaches learners whose accents have this
"postvocalic /1/", or vice versa, should accept this
variety because this is but one example of vari-
ations that may occur within one language. In this
situation, accents with or without "postvocalic
/r/" should notbe viewed as right or wrong because
the judgement is based upon social value in each
region. For example, accents with "postvocalic
/t/" are considered more prestigious in New York
City whereas in England the idea is reversed
(Trudgill, 1974).

In addition to linguistics and sociolinguis-
tics, the affective domain is another crucial factor
that affects successful language learning. Brown
(1987:100) explains, "Affect refers to emotion or
fecling. The affective domain is the emotional
side of human behaviour... ." This explains the
idea that classroom atmosphere has an impact on
learners' affective domain, which, in turn, has an
influence upon learners' success in second lan-
guage study. This view leads to another important
requirement that second language teachers should
be, to some extent, psycholinguists. Thatis to say,
second language teachers need to be aware of the
psychological factors which might affect students’
learning ability. Considering the importance of
this issue, it can be suggested that a second lan-
guage teacher play the role of counselor. Two
methodologies that give enormous importance to
psychological factors affecting learners are the
Natural Approach and Community Language
Leaming.

According to Krashen's Affective Filter Hy-
pothesis, three kinds of affective or attitudinal

variables related to second language acquisition
are identified :

1. Motivation. Leamers with high motiva-
tion generally do better.

2. Self-confidence. Learners with self-con-
fidence and a good self-image tend to be more
successful.

3. Anxiety. Low personal anxiety and low
classroom anxiety are more conducive to second
language acquisition (Richards & Rodgers,
1986:133).

Krashen believes that the extent of the input,
which is the amount of the language that leamers
are exposed to, can be more or less transformed
into intake, depending partly on the affective fil-
ter. Learners' emotional states can be at times high
or low. However, in the situation of second
language study, a low affective filter is preferable
since the obstruction of the input is less than with
a high affective filter, and therefore could consti-
tute a pleasant classroom atmosphere, which, in
turn, could promote more successful acquisition.

Curran, an advocate of Community Lan-
guage Leaming, also places importance on the
personal security of each Icarner. He explains in
Richards and Rodgers (1986:122) that "explicit
recognition is given to psychological problems
that may arise in leamning a second language."
They also cite J. Hardin who stated, "Personal
learning conflicts.... anger, anxiety and similar
psychological disturbance--are indicators of deep
personal investment” (Richards & Rodgers,
1986:122).

Littlewood, an activist of Communicative
Language Teaching, also points out that the at-
mosphere of a foreign language classroom can
easily create inhibitions and anxiety in lcamers
themselves.

The development of communicative
skills can only take place if learners
have motivation and opportunity to
express their own identity and to relate
with the people around them. It there-
fore requires a learning atmosphere



which gives them a sense of security
and value as individuals. In turn, this
atmosphere depends to a large extent
on the existence of interpersonal rela-
tionships which do not create inhibi-
tions, but are supportive and accept-
ing.

(Littlewood, 1981:93-94)

As psycholinguists, second language teach-
ers need (o understand their learners’ psychologi-
cal or personal factors and be more tolerant of
them. These factors include whether learners tend
to be introvert or extrovert, more or less risk-
taking. In addition, some may have high self-
esteem, motivation, orinhibition, while othershave
low.

One thing that increases inhibition is exces-
sive correction of errors. In today's second lan-
guage classroom where communicative function
has been realized meaningfully to make learners
able to cope with the real world, the role of tcacher
should not be authoritarian and should be less
dominant. Contrary to some formal teaching
methods where errors have been regarded as ex-
tremely undesirable, today's second language
teachers should be more tolerant of leamers'
errors, and corrections should be made in a non-
threatening way in order not to create inhibition in
learners. Onthe other hand, Richards and Rodgers
(1986:123) notc that "it may be undesirable to
create too secure an environment for learners.”
They say that according to La Forge "the security
of the students is never absolute : otherwise no
learning would occur" (Richards & Rodgers,
1986:123).

Along with the idea that second language
teachers should be well-versed in psycholinguis-
tic aspects is the idea that they should also be
effective classroom managers (Celce-Murcia,
1985). This gives light to the idea that second
language teachers can play various roles in the
second language classroom environment; this may
depend upon classroom activities. The relation-
ship between teachers and leamners can be either
symmetrical or asymmetrical or both, again, de-
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pending on the various activities in the classroom.
Richards and Rodgers (1986) refer to Munby, who
explains that, symmetrical interaction is interac-
tion between equals whercas asymmetrical inter-
action is interaction between unequals. Acting as
a classroom manager, second language teachers
are responsible for directing classroom activities
in a meaningful manner. Activities should be
created to make students less dependent on teach-
ers, more independent, and more inter-independ-
ent, These activities can lead from individual to
pair and to group work. At times, a seccond
language teacher can act like a facilitator, making
activities progress more smoothly.

Using management skills, second language
teachers can at times have a symmetrical interac-
tion with learners by acting as their "co-communi-
cator." Littlewood (1981:93-94) cxplains that,
through this role, a second language teacher "can
stimulate and present new language, without tak-
ing the main initiative for learning away from the
learners themselves.... The teacher's role as "co-
communicator” places him on an equal basis with
thelearners. This helps to break down tenston and
barriers between them.”

As applied linguists teaching a sccond or
foreign language, teachers are expected to have
theoretical background in sccond language acqui-
sition. Atthe same time, itisimportant that second
language teachers decide which language
methodology(ies) they prefer to use. This may
depend on many factors such as school admini-
stration, availability of the teaching materials,
initiative and commitment of the teachers, and
learners' needs (for example, teaching English to
Indochinese refugees may require a different
method or approach from teaching English to
intermediate university-level students).

Second language teaching/leaming has taken
a different role from the past which mainly fo-
cused on the linguistic aspect without considering
other necessary disciplines which can help solve
language-rclated problems learners have been
facing. Learners have in the past been taught to
concentrate exclusively on linguistic competence,
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particularly grammar, believing this to be an abso-
lute necessity in studying a language. However,
for decades, we have seen leamers with enormous
knowledge of abstract grammar who cannot func-
tion communicatively and realistically in the real
world. Therefore, second/foreign language teach-
ers have taken a new role in trying to tackle
problems--in the widest sense--encountered by
learners in their language study. This is a very

challenging task for second language teachers
because they are required, in their role as applied
linguists, to take a multi-disciplinary approach in
order to make language teaching/leaming more
effective. Considering the many elements incor-
porated in the field of applied linguistics, second
language teachers should keep in mind that the
purpose of instruction is to make leamers achieve
linguistic competence as well as to cope in real

situations.
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