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INTRODUCTION

Through "trial and crror,” a person can get
satisfactory results by trying several methods and
learning from his mistakes. Similarly, as an
institution, Chulalongkorn University Language
Institute (CULI) has adopted this approach in
finding the best way tomake its language teaching
as effective and as satisfactory as possible.

Founded in 1977, CULI adogted the funda-
mental principlc of English tcaching/lcarning
through the individualized leamner-centered ap-
proach. Around 1984, the pendulum swung from
the individualized approach to the communica-
tive approach in which teachers assumc a greater
rolc and the focus is on student intcraction. Later
in 1990, CULI recconsidered and oncc again
adopted the individualized philoscphy as part of
its tcaching methodology.

INDIVIDUALIZATION AT CULI
PAST AND THE PRESENT

: THE

CULT has provided services for 15 facultics
where the needs and abilitics of students in terms
of language vary greatly. The following casecs
illustrate the lcarning /teaching situations at CULI
atdifferent periods of time, proving that CULThas
always adhcered to the lcamer-centered approach.

CASE 1 Pensritook Foundation Reading I inher
first year of study. She was required to take a
placement test in order to be "placed” according
to her level of language proficiency. Placed in
level 3, Pensri had to study-on her own-nine
units of lessons on different topics and language
functions. She rarely attended class since she
could do the exercises (mostly reading compre-
hension exercises) outside of class hours.

When Pensri completed each unit she took a
unit test before going on to the next unit. If she
failed, she was assigned remedial exercises. As
her pace grew faster, she could complete all the
lessons before any of the other students and had
plenty of time to do other activities.

From 1977-1983, individualization was
adoptcd. Whatever the approach happened to be,
it was found that good students like Pensri were
able to get by without much difficulty. Pensri
worked on her own without the assistance of a
tcacher. Although Pcensri did not choose her own
Icarning materials, the learning could be consid-
cred totally individualized.

CASE 2 When Suwit started Level I of Foun-
dation Reading I, he was almost totally hope-
less as regards learning the language. During the
course, Suwit found himself lost most of the time
and unfamiliar with the learning approach.
Although a teacher's assistance was available,
Suwit needed it at the start of the learning pro-
cess not at the end when he had already made
mistakes. Suwit had to do remedial exercises for
every unit and sometimes found it discouraging.
He had got used to the conventional teaching
technique used at his secondary school where
the teacher directed the teaching.

Individualization does not mean lcarning in
isolation or lack of contact between teachers and
students.  For lower-intermediate students a
tcacher's assistance is, of course, necessary. Like
the majority of Thai students, Suwit might fecl
the transfer from dircct teaching to total indi-
vidualization too abrupt and nccd some time to
adjust in the first year of study.

CASE 3 Winai was a Communication Arts stu-
dents who was also required to take Foundation



English I (a compulsory course for all Chula
students). He liked the subject very much al-
though some of the lessons he found were irrel-
evant to him as a Communication Arts student.
Winai's performance was outstanding, he liked to
work in pairs and groups where only English was
allowed. Winai felt that he needed to practise
more, since, to him, English was essential to his
future career.

The communicative approach was adopted
by CULI in 1984. Still the focus was on the
students, who had a chance to study and practise
language skills in real-life situations. However,
there was alimited chance for students to practise
English after class on thcir own and the facilitics
for independcnt language-learning were not
available at first hand.

CASE 4 Manas, an engineering student took
Foundation English I as required by the univer-
sity. He regularly attended class. It was the
teacher who directed the teaching, facilitated
communicative activities and gave feedback, etc.
After each lesson, Manas was assigned extra
work todo inthe Resource Center. There, he did
the self-study exercises, graded accroding to the
level of each student’s ability, and afterwards
checked his own answers against the answer key
provided. Sometimes he asked for an explanation
from the teacher who acted as a consultant in the
Center. He also took the opportunity to read
English magazines, enjoy language games and
play with the computer whenever he felt the mood
to do so. He found this quite beneficial since it
enabled him to practise English outside of class
hours.

Since 1990, individualization has been re-
examined and integrated with the tcacher's ap-
proach in the classroom to supplement dircct
teaching. Students get more exposure to English
in the Resourcce Center where language Iearning
facilities are provided.

INDIVIDUALIZATION REDEFINED

The students in the cases cited arc involved
in individualization, but it is clear that there arc
differences in the degree of Icarner responsibility
and teacher involvement. It might be added that
CULI has been involved in individualization on
two different lcvels:

- total individualization. The term refersto
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situations in which students are working without
the direct control of the teacher.

This approach is considered successful in
that

- students can leam at their own pace and
work on matcrials designed especially
to suit their level of ability;

- students can get immediate feedback
when they finish the lesson since the
answerkey is provided right there in the
book;

- good students can complete the course
earlicr than others and have timc to
prepare themselves for the exam orother
activities.

Howecever, in the context of CULIL, there
were scveral factors which hindered the success
of total individualization.

- Students werc more product-oricnted
than process-oriented. Some of them
found it was not really necessary to
come to class since the answers were
provided in the book. This would do no
harmiflower-intcrmediate students who
nceded proper guidance did not absorb
the same lcarning habits as the more
advanced students and just came to class
to do the unit test.

- Students were familiar with the learning
under full control of the teacher; they
were likely to feel more secure with
spoon-feeding as a way of teaching.
Unfortunately individualization was not
adoptced in other subjects; if so, students
would have been more familiar with the
approach and would have derived greater
benefit out of it.

- Theactivitics provided were not varicd.
Limited choices of language activitics
demotivated students, cspecially when
they had completed the assigned task.

- In terms of classroom managemcnt,
tcachers cannot provide cqual assist-
ance to all students since there are 25-30
students of different Icvels in one class,
all doing diffcrent matcrials at onc and
the same time. In some cases, lower-
intermediate students, who need help



62

most, occupy almost every class hour.

- partial individualization: The term re-
fersto situations in whichincividualization
supplements a traditionally taught course.

The teacher is responsible for teaching in
class while the students work on the sup-
plementary materials on their own in the
resource center. This approach will be

discussed in the next section.

TEACHING/LEARNING APPROACH ADOPTED AT CULI

TOTAL INDIVIDUALIZATION

FULL-CLASS TEACHING

PARTIAL INDIVIDUALIZATION

(1977-1983) (1984-1989) (1990- )

TEACHER'S -facilitator -instructor -instructor
MAIN ROLES -monitor -evaluator -consultant

-consultant
STUDENT'S -finish couse bocks -attend class -attend class
RESPONSIBILITY -take the unit tes: after each -do the task assigned as -do the task assigned as

lesson classwork or homework classwork or homework

-do remedial work, if he/she -do the supplementary

fails exercise in the resource center

STUDENT'S PACE -individual choice

-no choice = lock step

-teacher's decision + individual

-achievement test

-achievement test

choice
MATERIALS -graded according to the -core materials for all -core materials for all
ability level of the individual -supplementary materials for
individuals
EVALUATION -unit test -assignments -assignments

-supplementary materials

-achievement test

THE EXPERIMENT ON PARTIAL INDI-
VIDUALIZATION AND THE USE OF SELF-
STUDY MATERIALS

CULI launched a pilot project, from June-
September 1990, to investigate partial individu-
alization and the use of sclf-study materials in the
Resource Center. Since the Center could
accomodate approximatcly 900 students, the
groups choscn for the experiment were students
from the Faculties of Scicnce and Engineering
(totalling 824 students) who were studying Foun-
dation English I one semester later than students
from other faculties.

COURSE ORGANIZATION

The regular tcaching took about 3 hours a
weck per unit in class while students spent onc
hour / unit practising their language skills by
themselves in the Resource Center.

THE SELF-STUDY MATERIALS

The self-study matcrials were designed to
enable students to learn the language individually

outside of class hours. The self-study materials
consisted of the following:

1. THEUNITSHEETS: There were nine
sets of sclf-study materials whose topics and
language points corresponded to the main course
materials. Each set of self-study materials was
classified into three levels depending on their
difficulty and complexity; thus the materials ac-
corded with the students' ability as follows:

Advanced students = Level A (pink) ;
Intcrmediate students = Level B (yellow) ;
Lower-intcrmediate students

= Level C (blue) .

2. STUDENTS' ANSWER SHEETS:
Students wrotc theiranswers on the answer shects
provided and kept them in the brown folders
distributed to them at the beginning of the course
after finishing the activity. They also had to
record their progress in the "Record of Use"
section. During the semester, the teacher would
check the completion of each task and at the cnd
of the course give marks according to the number
of assignments completed.



3. AUDIO-VISUAL AIDS: Some
activities were accompanied either by vidcotape
or cassette tapes to help students gain greater
exposure to the language of native speakers
of English. Students could check out the equip-
ment, such as tapes, hcadphones and diskettes,
from the counter.

4. TAPESCRIPTS AND VIDEO
SCRIPTS : If students found some parts of the
listening activity too difficult to understand, they
could consult the available tapescript or
videoscript. However, this was encouraged only
after students had finished the activity.

5. ANSWER KEYS: Students were al-
lowed to check their answers independently
against the answerkey provided. This answerkey
incorporated scoring and evaluation criteria. This
was designed to help students know how well
they had done on the task. For some activitics,
accuracy was the main cmphasis. For cxample,
if students got lcss than 50% of the items
correct, they were encouraged to ask for an
explanation from the tcacher who acted as a
consultant in the Resource Center.

Evaluation

From thc experiment, it was discovered that
most students (83.32%) werc in favour of this
learning approach although it is quite ncw to them
and different from the usual teaching tech-
niques to which they have been exposed. The
students' cvaluation and thc problems they
encountered can be summed up as follows:

1. TEACHING/LEARNING APPROACH

1.1 Most students (83.32%) liked the
lcarning approach. They found that
they were not totally cut off from
the tcacher and at the samc time they
had a chance to study on their own.

1.2 About 70% of the studcnts belicved
that the approach helped them gain
cnough confidemce in lcarning the
language. This shows a high level of
molivation on the part of the students
as wcll as positive attitude towards
language learning. If thesce charac-
teristics of agood language lcarmncrcan
be rectained, it is hoped that morc
students will be confident enough
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to choosc whatever lcarning matcrials
appeal to them.

1.3 However, a majority of students
(55.66%) never asked for help from
any of the teachers who acted as con-
sultants in the Resource Center. This
was probably because:

- they were not familiar with the ap-
proach

- they did nothave time to ask for help
as problems arose because they had to
g0 to class

- they understood the lesson very well
- they copicd the answer key

Itis expected thatif this approachis adopted
inall CULI courses, students will quickly become
familiar with it as they will usc it from their first
yearofstudy. Also,itishopcd thatforevery class,
the process rather than the product of learning
should bec emphasized and sclf-disciplinc in
learing should be encouraged.

2. SELF-STUDY MATERIALS

2.1 Students found the lcssons interesting
(70.67%) and suited to their level of
ability. This is because the matcrials
contain sufficient activities, somc of
which arc accompanicd by audio-visual
aids. Students, therefore, have a
chance, which they lacked in class, to
practise listening skills.

2.2 The scif-study materials helped stu-
dents to gain a reasonably good un-
derstanding of what had been taught in
class (66.16%).

2.3 Thc materials also allowed them to
make modcratc use of what they had
lcamnt in class (53.43%).

2.4 Stwudents gained greater exposurc 1o
the English language through English
magazincs and newspapers, video and
lisicning sclections, as well as compu-
ter games. According to the results of
the experiment, most of the students
uscd these matcerials though not di-
rectly related to the course (73.60%).



However, students had problems in coping
with the following skills:

LISTENING: Students did not have
enough practise in listening skills.
Thercfore, some of them found it
hard to understand the audio-visual
aids used in the lesson.

READING: Students had vocabu-
lary problems and found the answers
provided were inadcquate.

WRITING: Writing wes the skill with
which the students had the most
problems. What they rceded was for
the teacher to correct their writing.

These problems, in fact, arc common problems all
language leamers have to tackle. To be a good
language leamcr, students should be encouraged
to solve problems on thcir own, e.g. they may
look up the meaning of a difficult word in the
dictionary. However, to case such problems,
more potential answers to both reading and writ-
ing exerciscs should be given while the writing
exercises should be more controlled.

3. AUDIO-VISUAL AIDS

3.1 Audiotapes, vidcotapes and com-
puters were provided for the students
in the Resource Center to give them
morc cxposurc to English through
advanced technologicai aids.

3.2 Audiotapes hclped support indivi-
dualized learning since students could
listen to the sclection at their own
pace.

3.3 Individual audiotapes compensated for
what the actual classroom situation
was unable to provide due to acoustic
or tcchnical problems.

3.4 Computers sccmed to attract students
most as they enjoyed playing language
gamcs.

According to the results of the cxperiment,
however, students found that

- the quality of the audio-visual aids
was not good cnough (50.84% for
audiotapes and 51.73% for
videotapes.)

- they could not rewind the video-
tapes and whenever they liked
since one monitor would be as-
signed to more than ten viewers.

It is hoped that once the Resource Center
becomes fully operative more audio-visual aids
of better quality will be provided and, if possible,
a student will be able to watch videos indivi-
dually rather than in groups so that he can
practise his language skills morc effectively.

WAYS TO MAKE INDIVIDUALIZATION
MORE SUCCESSFUL

There are several factors which contributes
to the success (or failure) of individualized lan-
guage leaming. Thesc may include the leamning
materials, the teaching equipment, the physical
environment and the students' attitudes towards
learning the language.

Whenindividualizing a program, the teacher
may have to take the following into account:

Materials

Both lcarning matcrials which are commer-
cially available and thosc which are specially
written for the program should share the same
characteristics.

1. They should be clear in their objectives.
Students should have a clear understanding of
what they arc trying to do and should be ablc to
assess the objectives of the materials against their
own purposcs in lcarning the language.

2. They should contain sufficient activi-
tics and cxercises to cnable students to achieve the
objectives of the various units/lcssons. The in-
structions should be clearly stated and the cxcr-
cises should be varied and not be too lengthy.

3. They should provide feedback in the
form of answers and cxplanations. Itisnotenough
just to give students correct answers; they need to
know where they went wrong. In this particular
case, a clear and comprchensive description of
language points is nceded. The easiest way to
give feedback is to use multiple choice questions,
a technique that is normaly used at CULI when
reading and listening activities are designed.
As for the writing excercises, the simplest way to
give feedback is to make the excrcise more con-
trolled while at the samc time trying to predict
other answers that students may possibly come up
with,



Audio-visual equipment

In a real classroom situation, using ccrtain
audio-visual aids such as cassette players is a
waste of time, not to mention a failure, due to
acoustic and technical problems. Vidcotape play-
ers are not available in all classes owing to
budgeting constraints.

To support individualized learning in the
Resource Center, one should consider the follow-
ing:

1. Audio-visual aids and other hardware
should not be uscd simply to equip the
room with hi-tcch machincery. Fre-
quently, they arc left idlc and no real use
is made of them. Therefore, onc should
keep in mind how to exploit them to the
utmost to facilitate individualized lcamn-
ing.

2. From experience, listening or reading for
pleasure is a successful way for students
to acquire the language skills they nced.
In the Resource Cenler, thercfore, the
atmosphere should be reclaxed and the
activitics involving audio-visual aids
should occasionally be designed simply
for fun and entertainment.

3. If avidco cassetlc player has to bc sharcd
by scveral students, a junction box and
earphoncs are of great help.

The Author
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Teacher-student preparation

Since individualization has been integrated
as part of teaching / leaming proccdure at CULI,
a transition from dircct teaching to individualiza-
tion must be felt by most students. Therefore, the
following suggestions may be helpful in running
a course adopting this approach:

1. There should be acourse orientation given
1o both teachers and students, to famil-
iarize them with the teaching approach.

2. Students should be madc aware of their
individual responsibility, a point which
nceds to be emphasized. In addition,
a morc wholecsome attitude towards
language lcaming should be fostered, i.e.
that cducation should be viewed as a
formal process for acquiring learning
rather than as a gamc in which the
players score points by getting the
right answers (Dickinson & Carver, 1980).

CONCLUSION

For morc than a decade, CULI has bcen
involved in individualized learning to varying
degrees. At present, CULI partially indivi-
dualizes its lcarning programmecs for the first-
year students; they arc taught in class and  study
on their own in the Resource Center afterwards.
Thus, students feel that they are not studying in
isolation but gaining more confidence in learning
the language. Through a partially individualizcd
lcarning programmc, what students leamn in class
and on their own in the Resource Center have
rcinforced cach other.
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